Pupil Premium Strategy Statement

2023/2024

s@ Robertsbridge
® Community College

This statement details our school’s use of pupil premium (and recovery premium) funding to help
improve the attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how
we intend to spend the funding in this academic year and the effect that last year’s spending of

pupil premium had within our school.

School overview

Detail

Data

School name

Robertsbridge Community
College

Number of pupils in school

769 (Census - October
2023)

Proportion (%) of pupil premium eligible pupils

22.8% (175 pupils)

Academic year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2021/2022 to 2024/2025
(part of the 5-year College
Plan to 2024)

Date this statement was published

December 2023

Date on which it will be reviewed

November 2024

Statement authorised by

Zak Vice, Headteacher

Pupil premium lead

Zak Vice, Headteacher

Governor

Stephen Long, IEB Chair

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £187,795
Recovery premium funding allocation this academic year £40,711
Pupil premium fundi!'lg carried forward from previous years 0

(enter £0 if not applicable)

Total budget for this academic year £228,506
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B Roberibrdge
Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils make excellent progress and secure high attainment across the
curriculum, irrespective of their background or the challenges they may face. We focus on all
elements of the curriculum, and not just Core Subjects or EBacc subjects.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve their best,
and we are committed to diminishing the difference in attainment between themselves and their
peers.

The pupil premium strategy plan has taken into consideration the significant impact of the
pandemic and how the gap between the disadvantaged and non-disadvantaged has widened.
Diagnostic assessment to ascertain the academic challenges, balanced with consideration of the
wider external barriers outside of school, have been taken into account. This has then informed
the selection of evidence-based approaches in order to improve the life chances of all pupils,
with a sharp focus on our disadvantaged cohort.

The EEF (Education Endowment Fund) Pupil Premium Guide, based on the best evidence, has
informed our planning. As a result, we have developed a tiered approach to pupil premium
spending, balancing improving teaching, targeted academic support, and wider strategies. Our
tiered approach includes funding received through the recovery premium.

The school’s primary focus remains to ensure that all pupils experience the highest quality
teaching through well sequenced and coherently planned lessons. Research shows that quality
first teaching is the most important lever that will have the greatest impact on the outcomes of
all pupils, particularly the disadvantaged. In order to overcome any potential barriers and equip
pupils with ‘powerful knowledge,’ investment in professional development, training and support
for early career teachers as well as recruitment and retention of all staff will be integral in
consistently implementing the school’s ambitious curriculum. As a result, all pupils will make
consistent progress and the gap between disadvantaged and non-disadvantaged pupils will
diminish over the three-year period.

The pupil premium strategy will regularly review the impact of the chosen strategies, refining
the implementation if the strategies are not having the desired effect and continually assessing
value for money. We will ensure that national strategies are incorporated in our education
recovery plan, specifically supporting those who have been severely impacted by the pandemic.
This coupled with ensuring the whole-school priorities work hand in hand with the pupil premium
strategy will help make the biggest difference, concentrating on the implementation as well as
the chosen strategies.

Apart from our priority of high-quality teaching, we will focus on improving the literacy levels for
all pupils, developing resilience of pupils, including with self-supported learning and minimising
absence to school. Therefore, our approaches will be a whole school approach where every
member of staff is aware of the part they play in ensuring educational success for each and
every pupil. We will continue to work with all stakeholders including parents, providing support
to them based on the needs of our pupils. All our approaches will be underpinned by a firm belief
that, where a need is identified, we will intervene early in order for pupils to excel.
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B Roberbridee
Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge

Detail of challenge
number

The education and wellbeing of many of our disadvantaged pupils has been
impacted by partial school closures, especially when taking into consideration
the disproportionate effect that Covid-19 has had on those from disadvantaged
1 and ethnic minority backgrounds. These challenges have included pupils
requiring support with social and emotional issues such as anxiety and low self-
esteem. These additional challenges have resulted in significant gaps in
knowledge and pupils falling further behind age-related expectations.

Low aspirations and self-esteem for a number of pupil premium pupils across all
year groups is having a detrimental impact on their academic progress. Internal
quality assurance suggests that disadvantaged pupils lack resilience and self-
regulation strategies when faced with challenging tasks. This is having an
adverse effect in terms of the achievement at secondary school but also in terms
of their post-16 choices.

Our attendance data over the last 3 years indicates that attendance among
disadvantaged pupils has been between 3.1% and 3.7% lower than for non-
disadvantaged pupils. 15% - 16% of disadvantaged pupils have been
‘persistently absent” compared to 5% - 6% of their non-disadvantaged peers
during the pre-pandemic period. Indications are that absenteeism is negatively
impacting disadvantaged pupils’ progress.

Assessments, observations, and discussion with KS3 pupils indicate that disad-
vantaged pupils generally have lower levels of reading comprehension than
peers. This impacts their progress in all subjects. On entry to year 7 in the last
3 years, between 36% and 48% of our disadvantaged pupils arrived below age-
related expectations compared to 14% and 17% of their peers. This gap re-
mains steady during pupils’ time at our school.

Reading tests undertaken for the other year groups indicate that on average
disadvantaged pupils are on average 1 year and 10 months behind their
chronological reading age, most notably in years 8, 9 and 10.

In the last three years, disadvantaged pupils with high prior attainment have
made less progress overall than other pupils from the same prior attainment
band (A8 and P8 overall) at KS4, compared to their non-disadvantaged peers.
These pupils have also performed less well in securing 4+ in English & Maths,
although this gap in performance is decreasing over time (gap 35% in 2018,
23% in 2019, 18% in 2020, 7% in 2021).
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan in
2024/25, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To achieve and sustain
improved wellbeing for all
pupils, especially those
who are disadvantaged.

e High levels of wellbeing will be demonstrated through
qualitative and quantitative data from student voice, student
and parent surveys, and teacher feedback (includes Class
Charts Wellbeing tracker data).

To improve self-esteem
and resilience and raise
levels of aspiration among
disadvantaged pupils
across all subjects.

e Teacher feedback and observed learning behaviours suggest
disadvantaged pupils are:

= more able to monitor and regulate their own learning.
This finding is supported by rate of completion of work
during lessons.

= confident learners with positive attitudes to learning. As
a result, they are better at regulating their own learning
and persevere more readily.

e Work produced by all pupils shows a high level of challenge
and resilience, where pupils are not afraid to make mistakes
and a culture of learning from mistakes is fostered.

To achieve and sustain
improved attendance for
all pupils, particularly our
disadvantaged pupils.

e Overall absence rate for all pupils will be nho more than 5%,
and the attendance gap between disadvantaged pupils and
their non-disadvantaged peers being halved (i.e. between
1.5% and 1.8%).

e The percentage of pupils who are persistently absent being
below 15% and the figure among disadvantaged pupils being
no more than 8% lower than their non-disadvantaged peers.

Improved levels of literacy
and reading
comprehension, including
improving reading ages
among disadvantaged
pupils across the school,
specifically focussing on
those pupils below their
chronological reading age.

e Reading age tests demonstrate improved fluency and
comprehension skills among disadvantaged pupils and
therefore a smaller disparity between the scores of
disadvantaged pupils and their non-disadvantaged peers.

e Internal quality assurance will evidence extended writing
which is well structured, ‘word rich” and uses subject-specific
vocabulary accurately.

e Pupils have the skills to tackle challenging texts suitable for
their chronological age and summative assessments.

Improved attainment and
progress among
disadvantaged pupils
across the curriculum at
the end of KS4, thereby
ensuring that these pupils
are on par with their non-
disadvantaged peers.

e Work produced by pupils will show a high level of challenge,
demonstrating strong progress alongside continually
deepening knowledge, understanding and skills.

e Disadvantaged pupils will secure grade 4+ in English and
Maths in line with their FFT20 predictions. The same will be
true for 5+ in English and Maths.

e Overall Progress 8 scores for disadvantaged pupils will be in
line with, or better than, their non-disadvantaged peers.
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Activity in this academic year — £279,185

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching — budgeted cost £17,650

Evidence that Challenge
Activity supports this number(s)
approach addressed
Research shows that
¢ Ongoing and sustained CPD for all teachers to improve | ‘high quality teaching 1, 4,5

pedagogy in the classroom for all.

e Implementation of a research-based framework for con-
sistent learning design that is child-centred and
acknowledges the unique needs of each individual
(‘Learning Loop").

¢ Specific attention paid to explicit teaching, scaffolding,
cognitive and metacognitive strategies, and flexible
grouping based on student needs.

¢ A focus on retrieval practice when constructing learning
episodes.

e Structured progression of learning using Bloom'’s Taxon-
omy, consolidating learning and increasing challenge.

e Use of in-the-moment (live) feedback to provide real-
time input, challenge misconceptions and adapt teach-
ing in a dynamic way that responds to the pace of learn-
ing.

e Implementation of technology to support live feedback
(Visualisers) in every learning space.

e Identification of threshold concepts critical for success
in each subject so that these can be explicitly taught and
reinforced.

e Significant investment in technology that supports
knowledge development and retention.

¢ A significant focus on cyclical quality assurance by the
wider leadership team to improve the quality of teach-
ing, with feedback leading to leverage coaching (little
and often) and curriculum improvements.

¢ Developing two-way communication between home and
school using Class Charts
Significant wider leadership development/CPD to im-
prove leadership capacity (driving and sustaining
change).

¢ Developing student voice/focus groups in order to en-
gage more deeply with pupils about their learning.

e A significant focus on workload-reduction and staff well-
being.

is the most important
lever that will help to
improve disadvantaged
outcomes’. This has
been identified as a
key principle in the
EEF Guide to the Pupil
Premium.

Teaching metacogni-
tive strategies to pu-
pils can be an inex-
pensive method to
help pupils become
more independent
learners. There is
particularly strong ev-
idence that it can
have a positive im-
pact on attainment:

Metacognition and

self-regulation
Toolkit Strand | Edu-
cation Endowment

Foundation | EEF

Acquiring disciplinary
literacy is key for pu-
pils as they learn
new, more complex
concepts in each sub-
ject:

Improving Literacy in
Secondary Schools

Reading comprehen-
sion, vocabulary and
other literacy skills
are heavily linked
with attainment in
maths and English:

word-gap.pdf
(oup.com.cn)
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Targeted academic support — budgeted cost £207,541

- Evidence that supports this St
Activity aporoach number(s)
PP addressed
Reading comprehension strategies can have a
positive impact on pupils’ ability to understand a
text, and this is particularly the case when inter- 1,4
ventions are delivered over a shorter timespan:
Reading comprehension strategies | Toolkit
Strand | Education Endowment Foundation |
e Critical Thinking Tasks in Learning | EEF
Mentor groups to develop subject-
specific reading, oracy and | Tuition targeted at specific needs and
thought. knowledge gaps can be an effective method to
e Further development of our Read- | support low attaining pupils or those falling be-
ing Café and access to an online | Nnd, both one-to-one: _
library of books and audiobooks. One to one tt_.ntlon | EEF (educationendow-
A mentfoundation.org.uk)
e For 48 targeted pupils in Year 7 )
. And in small groups:
Yes Futures/Rising Futures men- Small group tuition | Toolkit Strand | Education
toring programme — a year-long Endowment Foundation | EEF
personal development  pro-
gramme, including: . EEF research shows that when pupils are
= One-to-one coaching offered Lexia they made an additional two
» Talent toolbox access months’ progress in reading compared to other
= 'Play your part’ community | children.
action trip/project
= ‘World of work’ trip Bedrock Learning is an online platform which
= ‘Into the wild’ residential trip | ©exPoses pupils to a wide range of vocabulary,
« Intensive literacy catch-up for pu- gl(_:ludlng bqth f|§t|on an_d non. Recommendation
g L in Improving Literacy in Secondary Schools
pils in Year 7 and 8 (Lexia literacy | nhighiights the significant challenge that
intervention). secondary schools face to develop secure
e Bedrock Learning used to pro- | knowledge using specialised and technical
mote a ‘word rich’ culture and im- vocabulary to access the curriculum. Bedrock
. learning will provide pupils with an environment
prove literacy !e_vels' of rich oral and written language alongside
e Targeted additional support for | hearing and seeing new words used.
pupils who are underperforming
and need additional help to com- | Rresearch shows that having a structured
prehend text (e.g. reciprocal | approach to teaching reading comprehension
teaching). strategies results in pupils making 2 months’
« Off-site additional/alternative pro- | 2additional progress in terms of reading
. . comprehension and overall reading. The EEF
vision for targeted students. trial on Reciprocal Reading involved primary
schools, therefore this strategy will only be
deployed where pupils are significantly behind
their chronological age. The programmes used
have been evaluated and its effectiveness will
be continually monitored.
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
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https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/reciprocal-reading
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Wider strategies — budgeted cost £53,994

. Challenge
. . Evidence that supports 9
Activity this apbroach number(s)
PP addressed
e A significant investment in additional resources Tf;e DfEd tl)Jidance has been )
; inA i informed by engagement wit
for use in the classroom to enhance learning in schools that have significantly 1,23

the classroom.

e The work with the Student Wellbeing Ambassa-
dors continues.

e Targeted attendance support for families.

e Use of the AI functionality of Class Charts to
identify attendance patterns so that early inter-
vention/support can be put in place.

¢ A wide range of internally run pastoral support
interventions planned for this year: Dealing
with anxiety; Supporting positive behaviour;
Supporting improved attendance; Improving
wellbeing; Mentoring support; Targeted behav-
iour support; Developing positive friendships.

¢ A range of externally sourced workshops that
develop self-esteem, wellbeing, and resilience
for targeted pupils: self-esteem sessions; Man-
aging anxiety with mindfulness, meditation,
and yoga; Positive body esteem for girls (with
fitness); Reducing risky behaviour; Improving
mental health in boys; targeted 1:1 assertive
mentoring.

e Funding of our own internal teen mentoring
service (5 days per week).

¢ Ongoing pastoral/learning mentor home-school
contact for disadvantaged and vulnerable pu-
pils to identify barriers to engagement.

e Use of the Wellbeing Tracker functionality in
Class Charts.

e Promotion of pro-learning behaviours outlined
in our Great Learners Charter, recognising, and
rewarding pupils relentlessly.

e Incremental coaching to ensure teachers are
focused on high quality teaching to meet the
varied needs of pupils. This is supported by the
development of a team of Lead Coaches.

e Ensuring that the most vulnerable pupils have
priority access to classroom teaching and online
materials.

e Contributions to trips, activities, prom,
transport/taxis, and uniform for disadvantages
pupils.

e Targeted attendance support through an Edu-
cational Welfare Officer (EWO).

reduced persistent absence
levels.

We can't improve the
attainment of pupils if they are
not attending, identified as a

key step in the NFER briefing for
school leaders.

Also, the EEF guide on Pupil
Premium (wider strategies)
identifies that one of the most
significant non-academic barrier
to pupils success in school is
attendance linked to a broader
challenge of the value of
education in some of our school
community. Findings from how
to best support parents using
the guidance report by the EEF
on Working with Parents to
Support Children’s Learning will
also be incorporated as part of
this strategy.

Research on the Covid-19
mental health and wellbeing
survey (chapter 4) indicates that
during the pandemic, some
disadvantaged young people
and children, such as children in
care or those who are
disadvantaged financially, have
reported poorer mental health
and wellbeing. Parents/carers
from households with lower
annual incomes reported their
children having higher levels of
symptoms of behavioural,
emotional, and attentional
difficulties than those with
higher annual income
throughout the pandemic. little
change for those from lower
income households.

Based on our experiences and
those of similar schools to ours,
we have identified a need to set
a small amount of funding aside
to respond quickly to needs that
have not yet been identified.

Pupil Premium Strategy Statement 2023/2024
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https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities#principles-of-an-effective-whole-school-attendance-strategy
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
https://www.gov.uk/government/publications/covid-19-mental-health-and-wellbeing-surveillance-report/7-children-and-young-people
https://www.gov.uk/government/publications/covid-19-mental-health-and-wellbeing-surveillance-report/7-children-and-young-people
https://www.gov.uk/government/publications/covid-19-mental-health-and-wellbeing-surveillance-report/7-children-and-young-people
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Part B: Review of outcomes in the previous
academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic
year.

e Overall Attainment 8 for disadvantaged pupils was 3.2 in 2018 (Nat non-disadvantaged was
5.0) and incrementally improved in each successive year, reaching 4.8 in 2021 (Nat non-
disadvantaged was 5.5). Part of this increase was during the two COVID years when teacher
and centre assessed grades were used. Our evidence suggests that disadvantaged pupils fared
better during COVID when a more holistic evidence based was used to derive their final GCSE
grades, rather than simply relying on terminal examinations.

= Attainment 8 for disadvantaged pupils dropped to 3.1 in 2023 (Nat non-disadvantaged
was 5.0).

= The overall Attainment 8 gap reduced from -1.8 in 2018 to -0.7 in 2020/21
(disadvantaged pupils compared with national non-disadvantaged pupils). This gap
increased to -1.9 in 2023 which is unacceptable.

KS4 attainment for disadvantaged pupils 2023

Attainment 8 (Overall)

&

1
T
4 1 —
1
1
[ |

2
2021 2022 2023

=@ School (FEM&]  =e= School (Not FEME) Natignal (Mot FSME)

¢ Progress 8 data indicates that the rate of progress amongst disadvantaged pupils at the end
of KS4 improved slightly from -1.09 in 2022 to -0.91 in 2023. Progress for disadvantaged pupils
in English improved from -1.18 in 2022 to -0.81in 2023; while progress in Maths moved from
-0.74 to -0.56 in 2023. EBacc progress rates remained largely static between 2022 and 2023.
Progress in the Open element improved from -1.54 to -1.27 in 2023. For students taking three
sciences, the percentage has increased from -11 to +15 compared with National. Graphs
included below to illustrate these trends.

KS4 progress for disadvantaged pupils 2023

Progress 8 (Overall)

2021 2022 2023

- School (FEM&) =#= School (Mot FEME) Mational (Mot FSME)
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KS4 progress for disadvantaged pupils 2023

Progress 8 (English)
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K54 progress for disadvantaged pupils 2023

Progress 8 (Maths)

—
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KS4 progress for disadvantaged pupils 2023

Progress 8 (Ebacc)
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KS4 progress for disadvantaged pupils 2023

Progress 8 (Open)

2021 2022 2023

=@ School (FSM&)  =#= School (NotFEM&) <@ Mational (Mot FSMG)

KS4 progress for disadvantaged pupils 2023
% Pupils taking 3 single sciences
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e The percentage of disadvantaged pupils securing grade 4+ and grade 5+ in both English and
maths at the end of KS4 was improving steadily between 2019 and 2021 when compared with
National outcomes, however this dropped in 2023:

2019 5+ En & Ma — 20% (Nat 24%) 2022 5+ En & Ma - 30% (Nat 29%)
4+ En & Ma — 50% (Nat 43%) 4+ En & Ma — 39% (Nat 47%)
2020 5+ En & Ma - 16% (Nat 32%) 2023 5+ En & Ma - 19% (Nat 19%)
4+ En & Ma — 64% (Nat 56%) 4+ En & Ma — 33% (Nat 33%)
2021 5+ En & Ma - 57% (Nat 34%)
4+ En & Ma — 77% (Nat 57%)

e Attendance was adversely affected by the pandemic and has not recovered significantly
enough since. The Educational Welfare Officer (EWO) continues to target attendance issues to
address this trend. Use of targeted ten-week monitoring programmes has increased to support
specific families to improve rates of regular attendance. An action plan, produced in
collaboration with ESCC Attendance professionals, targeted key groups in this academic year,
which resulted in increases in attendance for pupil premium pupils. Headlines for attendance
are as follows, which show the changes in this academic year:

» FSM6 Attendance increased by 2.8% to (81.6% to 84.4%)
= Persistent absence reduced by 5.1% to 30.4%
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¢ Yes Futures Programme:

= Two cohorts of pupil premium students attended this programme during the academic
year —i.e. commencing September 2022 (60 students in Years 8 & 9) and March 2023
(47 students in Years 7 & 10). A detailed impact report from these two cohorts is
included with this report, supported by student case studies from each cohort. All
participants received one-to-one coaching and three external activities (‘Play Your
Part’ community action project; ‘World of Work’ visit; ‘Into the Wild" three-day
residential trip). This was followed by supported self-coaching in the second half of
the programme.

* Headline impact can be summarised as:

Talent-Toolbox Measure 2022/23
Increased confidence 79%
Increased resilience 79%
Increased communication abilities 60%
Increased self-awareness 77%
Increased in at least one talent area 93%
Feel much more prepared for the future 76%
Feel more motivated to achieve at school 72%
Have a better idea about future opportunities 76%
The programme has made a positive difference to them 74%

= Group impact data for pupil premium students (and also those with additional learning
needs) is as follows:

Programme outcomes by student gender

mGirls mBoys

90%
81%
76%
68%
I i : I

% Students reporting % Students reporting % Students reporting % Students reporting
improved confidence improved resilience  improved communicationimproved self-awareness

81%
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Programme Outcomes by SEND Status

M Students with a Special Educational Need or Disability (SEND)
W Students wihout a Special Educational Need or Disability (Non-SEND)

83% 83%
7796 9%
6%
I I 62% : 62%
% Students reporting 9% Students reporting % Students reporting % Students reporting
improved confidence improved resilience improved communication  improved self-awareness

e Bedrock impact:
= Attainment — disadvantaged pupils improved their pre-test scores in each of the word
blocks as follows, thereby improving their disciplinary literacy skills. Each block
represents a reading year/age level:

Word Block Improvement
Overall (all blocks) 19%
Block 3 13%
Block 4 12%
Block 5 21%
Block 6 19%
Block 12 26%

Overall, pupil premium pupils attained a higher percentage increase across all the
blocks than non-pupil premium pupils who were also using the system.

*= Time spent — disadvantaged pupils spent a total of 66 days, 3 hours and 13 minutes
working on Bedrock during the year. This has increased by 235% on the previous
year.

¢ We recognise that the strategies chosen in this plan will take time to embed and show impact.
This does not detract from our focus on achieving the best outcomes for all pupils, and the
need for a sense of urgency in this regard, particularly for disadvantaged pupils.
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic
year. This will help the Department for Education identify which ones are popular in England.

Programme Provider
Teen Mentoring/Wellbeing support Believe in You
Rising Futures Programme Yes Futures (Impact Report included)
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